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1 Introduction and research goals 
1 Introduction and research goals 
Students whose parents do not have a college degree are still underrepresented at German 
universities, although many graduate from high school with a college entrance qualification.1 
Why is this the case and what are possible policy measures that might increase their college 
enrollment? Why are students from so-called non-academic backgrounds more likely to 
pursue vocational education and training (VET)? These and other related questions are ex-
plored in a joint research project of the DIW Berlin and the WZB, which builds on a unique 
data set called “Berliner-Studienberechtigten-Panel (Best Up).” This research project was 
funded by the Einstein Foundation Berlin. The Principal investigators are Heike Solga (WZB 
and Freie Universität Berlin) and C. Katharina Spiess (DIW Berlin and Freie Universität Berlin); 
the project is coordinated by Frauke Peter at the DIW Berlin and Alessandra Rusconi at the 
WZB. 
Researchers in the economics and the sociology of education discuss various reasons why 
college-eligible students from non-academic families often choose vocational education over 
college. Two major reasons are (1) financial constraints and (2) lack of information about the 
costs and benefits of a college education. The project aims to provide causal evidence on the 
relevance of these reasons by implementing a large field experiment with two interventions. 
The randomized controlled trial took place in Berlin – the sample region of the project. The 
field experiment was accompanied by five surveys. Altogether, the project created a unique 
data set, the Berliner-Studenberechtigten-Panel (Best Up), which can be used for all kinds of 
analyses regarding educational trajectories with/after the Abitur, especially for students 
from a non-academic background. 
In the remainder of this report, we describe the design of the survey(s) and the interventions 
in greater detail. We address the sampling procedure, response rates, and other specific 
issues that demonstrate the usefulness of the Best Up data for examining miscellaneous 
1 Since 2011, school leavers with a college entrance qualification have accounted for about half of the same-aged popula-
tion (National Education Report 2016: Tab. F2-1A). 
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2 Sample design, surveys, and interventions 
research questions. Finally, we compare our obtained sample to a nationwide data set on 
educational trajectories in Germany, the “National Educational Panel Study (NEPS),” to as-
sess differences between the Best Up sample and a nationwide representative sample of 
students in Germany.  
2 Sample design, surveys, and interventions 
As we are interested in evaluating specific policy interventions (see below for further de-
tails), the core of our project is a field experiment with two interventions. This design is 
viewed as the most credible way to estimate the causal effect of interventions (treatments) 
(Bruhn and McKenzie 2009). Thus, in comparison to other studies that have to rely on exist-
ing survey data, we can rule out unobserved heterogeneity, which is likely to distort ob-
tained estimates on the influence of factors on students’ decision making. We designed a 
field experiment with follow-up surveys based on a panel survey design.  
In a nutshell, the design of the field experiment and its two interventions can be described 
as follows: In the field experiment, we randomly determine who receives treatment (treat-
ment groups) and who does not (control group) so that all other influences are independent 
of the respective interventions. We sampled 27 schools in Berlin with a college-preparatory 
track and randomly assigned schools into treatment and control groups: For our first inter-
vention, some schools were randomly treated with an in-class presentation providing infor-
mation on the benefits and costs of a college education and on potential financing strate-
gies. In a different set of schools, a subsample of students were treated with a monetary 
intervention. 
With the first intervention, we investigate whether and how the provision of information 
affects the college intentions, applications, and enrollment of students who pursue a college 
entrance qualification (Abitur2 or Fachabitur). The information treatment consisted of a 
workshop carried out in a classroom setting directly after the first survey. The workshop 
2 In Germany, high school students can obtain the Abitur or Fachabitur to become eligible for college. Hereafter, we use the 
term Abitur to refer to both of these qualifications. 
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2 Sample design, surveys, and interventions 
provided students with detailed information about the benefits and costs of a college educa-
tion compared to vocational education and training (VET).  It also outlined funding opportu-
nities.  
Aside from not having sufficient information, another reason for not enrolling in college 
after the Abitur is the cost burden associated with going to college, particularly in the con-
text of the German dual VET system, in which apprentices earn a salary. That is why we also 
test a second treatment. In the second set of schools (second intervention), those students 
who at the beginning of their last year of high school (second survey) reported the intention 
to start vocational training after the Abitur were offered a monthly subsidy of EUR300, paid 
for one year conditioned on their enrollment in college.  
 
2.1 Sampling procedure 
Our sample covers the three major high school types with college-preparatory tracks in Ber-
lin: nine college-preparatory high schools (Gymnasium), nine comprehensive schools (in-
tegrierte Sekundarschule mit gymnasialer Oberstufe), and nine upper-level vocational high 
schools (berufliches Gymnasium). For the purpose of our project, we aimed to obtain a tar-
get sample of 27 schools, with a total sample size of approximately 2,000 students (20% of 
all Berlin high schools that offer the possibility to obtain a college entrance qualification) and 
a large share of students from non-academic family backgrounds. From the initial sample of 
Berlin high schools, 33 schools admitting excellent students early (after fourth grade) are 
excluded from the pool from which we draw our random sample, since our goal is to specifi-
cally explain the college enrollment of students from non-academic family backgrounds.3 
Such students are likely to be underrepresented at these 33 schools.4 Because the length of 
the college-preparatory track varies between the three school types in Berlin, we sampled 
students one year prior to the Abitur. Moreover, since our study aims to explain the educa-
3 In Berlin, Brandenburg, and Mecklenburg Western-Pomerania, high school generally starts after sixth grade; in all other 
German states, this transition takes place after fourth grade. 
4 See for example Helbig and Nikolai (2017). In addition, we also excluded the so-called Berufskollegs, as they require a 
completed VET degree before enrollment. 
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tional trajectories of students from a non-academic background, we focus on schools in 
districts with a high share of less educated people aged 25 and older. The level of education 
is measured using the International Standard Classification of Education (ISCED), as reported 
by the “Regionaler Sozialbericht Berlin und Brandenburg (2011)”.5 The ISCED97 ranges from 
0 (pre-primary education) to 6 (second stage of tertiary education). In Berlin, districts differ 
in their shares of less educated inhabitants (ISCED from 0 to 2), ranging from 30% to 7%. In 
2011, 17% of Berlin’s population older than 25 years had a low level of education, that is, no 
vocational or college degree.  
High schools with college-preparatory tracks that do not take in fifth graders (pool of 104 
Berlin schools6) were stratified using (1) school type, (2) share of less educated adults aged 
25 and older per district, (3) cohort size one year prior to the Abitur, (4) share of students 
with a migration background, and (5) share of female students. Except for the share of less 
educated people, all variables are measured at the school level. By including district-level 
information, the Best Up project aims to oversample students from non-academic back-
grounds.7 Stratification was implemented using coarsened exact matching (CEM), as pro-
posed by Iacus et al. (2009).8 Based on the results of the stratification, a set of potential 
schools – 30 preferred and 20 replacement schools – was identified. The schools were simi-
lar in terms of the stratifying variables.  
Starting with the set of “preferred” schools, we subsequently contacted headmasters and 
asked whether they would like to participate in a survey designed to gain knowledge on how 
students can be better supported in choosing their post-secondary educational path. During 
our recruitment process, we contacted around 39 schools. Out of the “preferred” set of 
schools, nine schools signaled that they could not participate in our study and, thus, had to 
5 Berlin has twelve districts for which educational levels in its district population are reported biennially. In the final school 
sample, schools from the East Berlin sub-districts (except for the vocational high schools, which are organized by occupa-
tional field) were excluded to avoid confounding any treatment results by potential differences in educational upbringing 
between East and West Berliners. 
6 Among these 104 schools were 56 general high schools, 33 comprehensive high schools, and 15 vocationally oriented high 
schools. 
7 We focused on schools in strata where the district-level share of less educated people (ISCED 0-2) was at least equal to or 
greater than 14%. The majority of schools were drawn from strata with district-level shares equal to or greater than 20%. 
8 Stratification was only used to draw the school sample and played no role in randomization. 
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be exchanged for schools from the replacement sample.9 In this first step, we called the 
heads of each school explaining the purpose of the study and arranged an appointment 
when they signaled their willingness to participate. During these personal appointments with 
the headmasters, we outlined our study, scheduled a date for our survey, and asked head-
masters several questions about how much their students know about the costs and bene-
fits of a college education. Headmasters were only informed about the general purpose of 
our study, namely how students could be better supported in choosing their post-secondary 
educational path, but were not given any information about the randomized design of our 
study. All participating schools were expected to give us 90 minutes of classroom time (2 
school lessons) on one day during the second term of the school year to conduct our survey.  
After 27 schools had agreed to participate, we randomly assigned schools to treatment and 
control groups within each school type, assuming that the likelihood of preferences for col-
lege would differ between these groups, not least because of differences in students’ family 
background within these school types. The final Best Up sample consists of 9 information 
treatment schools, 9 financial support treatment schools, and 9 control schools. After allo-
cating schools into treatment and control groups, headmasters were contacted again to 
confirm a date for the survey. Information treatment schools were asked for an additional 
hour of classroom time (45 minutes) to accommodate the information workshop. Yet on the 
day of the survey, one school in the information treatment group did not receive the work-
shop due to miscommunication between the headmaster and his teaching staff. It was still 
possible to collect questionnaires from some students in this school. Thus, Best Up compris-
es 9 information intervention schools (where only 8 actually participated in the treatment), 9 
financial intervention schools, and 9 control schools instead.10  
9 We exchanged only schools that were similar in stratification characteristics to those schools that had to be replaced. Six 
out of these nine schools were general high schools and three were comprehensive high schools. Especially general high 
schools in Berlin are frequently contacted to participate in surveys, and thus we had to contact a larger number of schools 
to obtain the target of nine general high schools.  
10 Peter and Zambre (2016) perform several robustness tests regarding the non-compliance of this ninth information 
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Since classroom time is a scarce resource, headmasters often asked us to conduct our study 
on the day of the written final exams (Abiturprüfungen) so that teachers and students would 
not loose regular instruction time.11 The survey was conducted under exam conditions by 
recruited and trained interviewers, who were mainly college students. Teachers were only 
present to comply with their supervisory obligations. A few weeks before the survey, an 
invitation to participate in the survey was distributed among all students who were on track 
to take the Abitur the following year (complete cohort). Out of the 27 schools, we were able 
to survey 1,578 students, which corresponds to an overall response rate of 60% of all stu-
dents in the selected schools who were at the end of their penultimate year. These students 
are the net sample of our study – they were the target population of our surveys and the 
two interventions of our field experiment. 
 
2.2 The student surveys 
We conducted five surveys among students and one survey among their parents. All surveys 
were designed based on existing surveys, mainly the Socio-Economic Panel Study (SOEP), the 
National Educational Panel Study (NEPS), and surveys by the German Centre for Higher Edu-
cation Research and Science Studies (DZHW), as well as some other smaller surveys such as 
the graduate survey in Saxony (see Lenz, Wolter and Rosenkranz 2010), a Canadian survey of 
high school graduates (see Oreopoulos and Dunn 2013), and a UK study of students aged 
fourteen (see McGuigan, McNally and Wyness 2016). Thus the surveys contained previously 
tested questions for the most part. Cognitive pretests were conducted for questions and 
modules that we developed ourselves.  
The first data collection started in May/June 2013. This first survey took place in the schools 
and was executed as a paper-pencil questionnaire (PAPI), whereas the subsequent surveys 
(waves two to five) were conducted as online surveys (CAWI). The school-based survey was 
11 This request led to a lower initial sample size, as fewer students were present on the day of the survey than on a regular 
school day at some schools. 
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run and managed by the Best Up project team itself, whereas the online surveys were ad-
ministered by TNS Infratest Sozialforschung in Munich (currently Kantar Public).  
Wave 1 (first survey) is the pre-treatment survey of the field experiment for the information 
treatment and directly preceded the information workshop in the randomly selected 
schools. Wave 2 (second survey) represents a short follow-up to the information treatment, 
questioning students 2-3 months after the first survey at the beginning of their last year of 
high school (August/September 2013). Furthermore, the information on respondents’ post-
secondary education intentions collected in this survey was used to identify the students 
receiving the financial support treatment among the second set of randomly selected 
schools. Waves 3, 4, and 5 are post-treatment surveys conducted in June-September 2014, 
April/May 2015, and January-March 2016, respectively.12 
2.2.1 First student survey in schools  
The fieldwork for the first survey was prepared and organized by researchers and support 
staff at the WZB and DIW Berlin. The questionnaire was pre-tested with specifically recruited 
members of the target group (11th/12th grade students) in terms of its content, layout, and 
length. The questionnaire and all accompanying documents (e.g., informed consent form) 
were submitted to Berlin’s data protection authorities and subsequently to the Senate Ad-
ministration for Education, Youth, and Science. On March 15, 2013, the Senate Administra-
tion for Education, Youth, and Science granted permission to conduct the school survey. We 
hired mainly college students as survey conductors to implement the fieldwork at the 
schools. We trained them for this task in a one-day workshop prior to the fieldwork. In this 
workshop, we first familiarized the survey conductors with the aims of the study. Then we 
instructed them regarding the procedure of the fieldwork and their tasks. Finally, the survey 
conductors held several test runs of the fieldwork. We did not, however, disclose to the 
survey conductors that the workshop is part of a field experiment, as that information might 
have influenced their behavior at the schools. 
12 For more information about the Best Up data and the implementation of the field experiment, see initial studies by 
Ehlert et al. (2017), Peter et al. (2016a, 2016b), and Peter and Zambre (2016). 
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To standardize the survey and the testing, we developed a detailed schedule for the school-
based survey. This included written instructions for the participating students, which had to 
be read aloud in the classroom by the survey conductors, who then administered the survey 
under exam conditions. The fieldwork at the schools consisted of four parts. First, the survey 
conductors asked the students for their written informed consent13 to participate in the 
study and for their contact details for the four online follow-ups. Second, they administered 
two tests14 to measure student competencies, giving students 7 minutes to complete a ver-
bal skills test and 10 minutes for a figural skills test (Liepmann et al. 2007). Third, the stu-
dents had 45 minutes to fill out the survey questionnaire. Fourth, the survey was followed by 
the information workshop in eight selected schools.15 At the end of the survey (or infor-
mation workshop in the first treatment schools), the survey conductors handed out a small 
incentive (a voucher for a movie ticket) and a two-page flyer containing general information 
about post-secondary education to all participating students at both treatment and control 
schools. 
After the fieldwork at the schools, the survey conductors answered a questionnaire about 
the fieldwork. The questionnaires show that the fieldwork went very well for the most part. 
The survey conductors reported that the agreements we made with the schools beforehand 
worked well in 23 out of 27 schools. Yet at 12 schools, the survey conductors encountered 
some issues while implementing the survey, including factors beyond the conductors’ con-
trol, such as a fire drill. Other problems occurred because students and/or teachers had not 
been fully informed by their headmasters about the fieldwork. For example, some schools 
did not provide enough rooms for the participants. Nevertheless, the study supervisors re-
solved these issues in all cases so that the fieldwork could be conducted. Among the infor-
mation treatment schools, no unforeseeable event occurred during the workshop.16 
13 Participation in the study was of course voluntary. Only a handful of students in the initial sample across all schools did 
not participate. The majority of students who did not respond were not present at school on the day of the survey. 
14 Students’ figural and verbal competencies were measured based on the I-S-T 2000-Test, which is also used in the German 
Socio-Economic Panel (SOEP) study to assess the cognitive competencies of adolescents (see Schupp and Hermann 2009). 
15 As mentioned above, one of the nine treatment schools did not receive the workshop. 
16 This applies to all eight schools that received the information workshop. As mentioned above, one of the nine intended 
treatment schools did not receive the workshop. 
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2.2.2 Online Surveys 
The online surveys (CAWI) were conducted together with TNS Infratest Sozialforschung Mu-
nich, an experienced and well-known panel data survey institute in Germany. We designed 
and prepared the questionnaires, which were then programmed and administered by TNS 
Infratest Sozialforschung. All online surveys took on average 10 to 20 minutes, and partici-
pants received a small monetary incentive to complete each questionnaire. The monetary 
incentive amounted to 1 euro per average survey minute, that is, 10 euros for a 10-minute 
survey and 20 euros for the 20-minute survey. Among participants of waves 4 and 5, we also 
held a lottery in which they could win one of four iPads. This ensured high panel stability 
from wave to wave (see Figure 1). 
2.2.3 Person and item non-response 
In general, sample attrition is small over the entire panel period. The change in survey mode 
from the initial PAPI survey to a CAWI mode did not lead to an unexpected large loss of par-
ticipants in the online survey, with 70 percent of the participants in the school survey also 
participating in the first online survey (for a detailed description about response rates, see 
TNS Infratest Sozialforschung (2013) and Figure 1). In addition, the attritors between the 
school survey and the first online survey do not differ significantly between treatment and 
control groups.17 
Another general problem in surveys is item non-response, that is, missing information on 
particular questions (income is a prominent example of item non-response), which might not 
be random. Across all Best Up surveys, item non-response is very low and mainly occurred 
on income-related questions where students had to provide wage estimates by different 
qualification levels. We have virtually no item non-response on the classic socio-
demographic questions on gender and birth year. Even long matrix-type questions with 
many items, such as the “Big Five personality traits inventory,” have conventional item non-
response. 
17 See Peter and Zambre (2016) for detailed information on attrition between these two surveys. 
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Nevertheless, there has been some panel attrition over the four online surveys. Yet the 
dropout rate never exceeded the 30 percent we initially lost when changing from the school 
survey to the first online survey. For each survey wave, TNS Infratest Sozialforschung docu-
mented the fieldwork and panel care in a method report, in which contacts, response pat-
terns, and attrition are lined out.18 
 
Figure 1: Overview of respondents for each Best Up survey 
 
Source: Authors’ own representation of figure shown in TNS Infratest Sozialforschung (2016), 
Methodenbericht, p. 2. Note that 1,578 students originally participated in the school survey, but only 
1,574 students entered into the panel sample to be followed up via online surveys. Four students are 
missing, since 3 students did not want to participate in a panel study and 1 student was a foreign 
exchange student.  
 
 
2.3 Parental survey 
In addition to the surveys, we also prepared a short paper-pencil questionnaire to be filled 
out by these students’ parents. This survey was carried out in the months following the first 
18 These method reports are available upon request from the Best Up project team. 
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972 1,034 1,005 
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wave (August-December 2013). Alongside the material for the students during the school 
survey, we provided a small package for students to take home to their parents. This pack-
age included a short questionnaire, a data protection information sheet, a letter of informed 
consent to be signed by the parent, and a flyer informing parents about the scope of our 
study. Parents also received a small unconditional incentive (Best Up display cleaner for 
smartphones, tablets, or notebooks) to increase their propensity to respond. Parents were 
asked to return the completed questionnaire regarding their aspirations for their child (the 
targeted Best Up student) as well as socio-demographic information about themselves along 
with the signed informed consent form. To encourage them to do so, parents were provided 
with stamped envelopes. As average response rates of mailed paper-pencil surveys are low, 
we sent parents four friendly reminders between August and December 2013 asking them to 
send back the questionnaire. In addition, the reminder packages also included a question-
naire translated into Turkish to increase the propensity to respond among the largest migra-
tion background group in our sample.19 This method of reminding parents worked compara-
tively well, as we were able to receive parental information for almost half of our initial stu-
dent sample (N=682).  
3 Content of various surveys 
The student surveys cover various questions on different topics along with students’ educa-
tional trajectory from high school to post-secondary education. Besides the standard socio-
demographic questions regarding gender, birth date, and parental background, the survey 
contained specific questions tailored to the student’s current status at the time of the sur-
vey, that is, still being in school, having started an apprenticeship, enrolled in college, or 
another activity. Figure 2 provides a summary overview of the five survey waves, the timing 
of the parent survey, and the timing of the two interventions. Furthermore, the question-
naire of the school survey is included in the appendix of this documentation. The question-
19 In the Best Up sample, 53% of respondents have a migration background (see also Table 3 below). 
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naires of all four online surveys are downloadable from the same website of the DIW Berlin 
as this documentation.  
Figure 2: Panel timeline and design of Best Up 
 
Source: Best Up project team 
 
3.1 School survey (wave 1) 
The school survey comprised very detailed questions regarding school career, that is, the 
type of school attended, performance in school, aspirations regarding school degree and 
school environment. It covered topics on students’ individual environment, including their 
assessment of their friends’ and families’ educational plans and aspirations. Since the school 
survey is the pre-treatment survey for the information intervention, the questionnaire cov-
ered a range of information-related questions, amongst others about feeling informed about 
post-secondary education, the potential wages of certain types of occupations and educa-
tional qualifications, information sources used, whether schools provide information about 
12 
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educational pathways, and students’ knowledge about possible funding options for post-
secondary education. Moreover, we asked respondents about their education plans after 
high school graduation. We thereby explicitly distinguished between their idealistic aspira-
tions (what they wish to do) and their realistic intentions (what they plan to do), including 
questions on their potential choice of major, fields of apprenticeships, and future occupa-
tions. Lastly, the survey also covered some questions on personality traits, such as locus of 
control, risk aversion, and of course basic socio-demographic facts such as gender, birth 
year, country of origin, and highest parental educational qualification.  
 
3.2 First online survey (wave 2) 
The first online survey was designed as a short follow-up to the school survey and focused 
on students’ post-graduation plans. It took place from August to September 2013. In this 
survey, we repeated the questions from the initial survey regarding educational aspirations 
(idealistic and realistic), major choices, and wage differentials. In addition, the survey re-
peated questions asking respondents to assess the unemployment risks, lifetime earnings, 
and job prospects of college graduates and vocational education and training graduates. At 
the end of the educational aspirations block, students were presented with a factorial survey 
about their intention to apply to college (see Section 4.2.1. for a detailed description of this 
additional survey). Apart from asking about post-graduation plans, the questionnaire also 
addressed different aspects of students’ school life, such as potential grade repetition, 
school change, drop out of school, subjects and grades, learning environment, and the like. 
Other topics in this survey covered leisure time, family and friends, personality traits, and 
socio-demographic questions. 
 
3.3 Second online survey (wave 3) 
The second online survey, which took place from July to October 2014, focused on students’ 
application behavior or plans directly after high school graduation, containing very detailed 
questions tailored to their specific post-secondary educational choices. Among other things, 
13 
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we thus asked students about their retrospective and prospective applications to college and 
VET programs. Regarding college, we distinguished between applications to a) dual study 
programs (duales Studium), which integrate academic training at a university or university of 
applied sciences with vocational training or workplace learning periods at a company, b) 
programs with central admissions restrictions via the central clearinghouse for university 
admission (Stiftung für Hochschulzulassung), c) programs with local admissions restrictions 
or open admissions policies at German colleges, and d) colleges abroad. Based on their re-
sponses, students were routed to further detailed questions about program-specific applica-
tion procedures. The survey also repeated questions on unemployment risk, lifetime earn-
ings, and job prospects differentiated by college degree and vocational degree. Apart from 
post-secondary education applications and plans, the questionnaire also addressed different 
aspects of students’ performance in their final year of school and in the final exams. But we 
also asked students who did not graduate about potential grade repetition, school change, 
dropping out of school, subjects and grades, and the like. Other topics in this survey included 
questions on information-related behavior, students’ assessment of the costs and benefits of 
college or vocational education, and socio-demographic facts.20 
 
3.4 Third online survey (wave 4)  
The third online survey, conducted in April and May 2015, emphasized students’ post-
secondary trajectories after high school graduation. In this way, we asked students very 
detailed questions about their status in fall 2014, that is, whether they were still in school, 
enrolled in college, vocational education and training, or whether they were engaged in a 
different type of activity. Based on their responses, students were routed to further detailed 
status-specific questions. We also asked students about the subjective motivation guiding 
their post-graduation educational choices, their financial resources for post-secondary edu-
cation, and gender stereotypes related to career and educational trajectories. Other topics 
20 For a summary of the second and third online survey, see also TNS Infratest Sozialforschung (2015).  
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in this survey included questions on labor market aspects and information, on stipends and 
financial aid, and socio-demographic facts.  
In addition, this survey included information from responses students gave in the previous 
survey regarding their applications to colleges or VET programs to avoid recollection errors 
and ensure panel consistency. But first and foremost, we wanted the surveys to be user-
friendly, as participants saved time answering the questionnaire if they were enrolled in the 
program they had applied for in summer 2014, for example, and gave this information in the 
second online survey. This so-called preload information had to be edited beforehand and 
was only displayed if students provided complete information on major, college name, and 
college location. The questionnaire also comprised a small set of questions on aspects of 
students’ performance in their final year of school and in the final exams for those students 
who did not participate in the previous survey (see Figure 1 for an overview of participants 
per survey). 
 
3.5 Fourth online survey (wave 5) 
By and large, the fourth online survey was very similar to the third survey. It took place from 
January to March 2016. The fourth online survey again emphasized students’ post-secondary 
trajectories after high school graduation. This was necessary because not all students gradu-
ated from high school in 2014 and because a considerable share of students in Germany take 
a gap year after finishing school.21 This is also the case with the Best Up respondents, more 
than 30 percent of whom indicated in the third survey that they were not enrolled in any 
type of post-secondary educational program. Thus, fall 2015 was also a point at which stu-
dents were asked about their current status, that is, whether they were enrolled in college, 
in vocational education and training, or engaged in a different type of activity. Based on their 
responses, students were routed to further detailed status-specific questions. But we also 
asked questions on financing post-secondary educational choices as well as labor market 
21 For example, only 45 percent of those who obtained an Abitur in 2013 enrolled in college immediately after high school; 
whereas 22 percent enrolled one year later (National Education Report 2016, Tab F2-7web). 
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aspects and information-related behavior. Unlike the third survey, the fourth survey also 
comprised questions on college performance, that is, first-semester grades for all partici-
pants who were enrolled in fall 2015, and second and/or third semester grades for those 
enrolled since fall 2014 or summer 2015. In the fourth online survey, we used preload in-
formation mainly for routing students to status-specific questions. By doing so, we on the 
one hand tailored the length of the survey to students’ responses and on the other hand 
deducted whether they were still pursuing the same educational path as before. In addition, 
students who changed their major or switched to a path different from their previous educa-
tional status were asked about their reason for switching or dropping out. The questionnaire 
also comprised a small set of questions on aspects of students’ performance in their final 
year of school and in the final exams for those students who did not participate in the previ-
ous survey (see also Figure 1). 
 
3.6 Parental survey  
The paper-pencil survey for the parents mainly covered topics regarding parents’ education-
al aspirations for their child (idealistic and realistic), funding opportunities for different edu-
cational trajectories, and their children’s potential labor market returns, such as earned 
income, well-paid jobs, and unemployment risk differentiated by educational degree. In 
addition, we included questions on parental educational qualification, their employment 
status, and their type of occupation, household income, and socio-demographic facts. In the 
end parents were asked about their willingness to take risks.  
4 The field experiment 
This section describes in more detail the two interventions of the field experiment, namely 
the information workshop and the financial support treatment.22 
  
22 For more information about the Best Up data and the implementation of the field experiments, see first studies by Ehlert 
et al. (2017), Peter et al. (2016a, 2016b), and Peter and Zambre (2016). 
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4.1 Information workshop  
The information intervention consisted of a 20-minute in-class presentation on the benefits 
and costs of a college education compared to VET and on different college funding possibili-
ties. The information workshop was not designed to advertise college but rather to provide 
students with the information they need to make a more informed decision on post-
secondary educational options in Germany. The presentation was given by two researchers, 
who followed a precise script written by the Best Up project team. In this way, a more ho-
mogeneous information treatment was ensured compared to other studies that provide 
schools or student counselors with information material.23 In addition, the information 
treatment concluded with a 3-minute video to summarize the information provided and to 
guarantee that the information treatment is standardized. The presentation provided stu-
dents with information on wages, career perspectives, unemployment risks, and the gain in 
life time earnings of university graduates compared to VET graduates. Most of the material 
was presented as graphs to make the information visually accessible to students.  
In addition, students received information specific to their potential high school degree. This 
means that the presentation focused on information relevant to students with an Abitur, 
that is, it compared the benefits of a college degree to those of a vocational degree only for 
individuals with an Abitur (see Figure 2).24  This provided students with degree-specific in-
formation, as opposed to the general figures presented in newspapers, for example, which 
mostly do not differentiate by high school degree.25 Furthermore, the information workshop 
included information about gender differences in earnings and differences in earnings across 
fields of study and across apprenticeship occupations. With regards to funding, the presen-
tation covered the main sources of funding in Germany – BAföG (financial means-tested 
student aid), scholarships, and student jobs. The information on student aid also included 
basic information about repayment conditions, stressing that only half of the amount re-
23 More information about the existing literature on information provision is discussed in Ehlert et al. (2017) and Peter and 
Zambre (2016). 
24 The complete set of presentation slides is available from the authors upon request. 
25 In Germany, the occupations that can be pursued with a vocational degree largely depend on the schooling degree. 
Students holding a lower secondary degree do not qualify for all vocational educational training programs. To become a 
banker or (insurance) salesman, for instance, students should have the Abitur (Protsch and Solga 2016). 
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ceived as student aid has to be repaid and repayment obligations only start being effective if 
earnings are above a certain threshold. The information on the direct costs of a college edu-
cation emphasized that no tuition fees need to be paid26 and that, consequently, monthly 
average costs equal living expenses, which have to be financed irrespective of the chosen 
educational path. Hence, the costs of a college education boil down to opportunity costs, 
which correspond to the remuneration of vocational trainees, at least in the German dual 
system. The information was collected by the Best Up project team, who also designed the 
presentation. Moreover, we pre-tested the workshop content to ensure that the relevant 
target group could understand the information provided in the intervention. 
 
Figure 3: Examples of presentation slides shown in the information workshop 
 
Source: Peter et al. (2016a), p. 559. 
Furthermore, a two-page information flyer was distributed at all 27 schools at the end of the 
survey to ensure that all participating students had the same basic information about post-
secondary education. The flyer pointed out sources for obtaining further information and 
26 In 2006, seven out of sixteen states in Germany introduced tuition fees, which triggered a lively discussion about fairness 
and access in higher education. By 2014, all of these states had abolished tuition fees. 
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advice about post-secondary educational choices, and it described the general application 
procedures at German colleges. It also listed Internet sources on funding options for post-
secondary education. In contrast to the information workshop, the flyer did not contain any 
information about labor market returns. This flyer can be interpreted as a basic treatment 
for all students. 
 
4.2 Financial support treatment  
The financial support treatment was targeted at a particular group of students at the nine 
financial support treatment schools, namely students with the realistic intention to start 
vocational training after the Abitur (as reported in the first online survey (wave 2)). We 
asked students about their post-graduation intentions using the following question: “Based 
on everything you know now: What type of education will you probably pursue after leaving 
school? If you’re planning to do a voluntary social year, an internship, or the like when you 
finish school, please choose the type of education you will probably pursue afterwards.”27 
Those students who stated in their last school year (in August or September 2013) that they 
intended to pursue a vocational degree received a letter in October 2013 offering a monthly 
subsidy of 300 euros, which they would receive for one year if they were to enroll in college, 
regardless of their performance.28 This financial support was granted for a full year if stu-
dents enrolled within one year after earning their Abitur (fall 2015).29 This transition period 
was included because around one third of students graduating with the Abitur take a gap 
year to go abroad as an au pair, to pursue internships, or to do voluntary work in the social 
sector or in environmental projects (Statistisches Bundesamt 2016). The amount of 300 
euros was based on the amount awarded within the framework of the Deutschlandstipendi-
um. In contrast to the Best Up support, the Deutschlandstipendium is a merit-based scholar-
27 We took this question from the German National Education Panel Study (NEPS, A49_T_Panel_2012©NEPS; see Stocké et 
al. 2011). Respondents could choose between different types of higher education (HE) institutions and different types of 
vocational education and training (VET) programs, or they could select “neither higher education nor vocational education.” 
28 At the beginning of each semester, the students had to send a confirmation of enrollment and at the end of the semes-
ter a proof that some courses had been taken. At the end of the provision of the financial support, we asked for a short 
report on students’ study experience and study-related financial expenditures. 
29 Students who enrolled in the 2016 summer semester 2016 would have received the support for 6 months only. 
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ship (as it aims to support high-achieving students) that is granted for two semesters but 
may be extended for the standard time to degree.30 
The letter offering financial support was sent in fall 2013 to 81 students in the randomly 
selected 9 schools, explicitly stating that students were entitled to this support unless they 
already started a vocational training program. But the subsidy was also offered for enroll-
ment in dual study programs that combine higher education and vocational education 
(duales Studium). With these letters, we enclosed a reply card to obtain some indication that 
the treatment group received the letter. In addition, in March 2014 we sent out a short fol-
low-up letter to those who had not replied. 
5 Additional data 
5.1 Factorial survey  
The first Best Up online survey contained a factorial survey, or vignette study, on respond-
ents’ intentions to apply to college programs. The vignettes — fictive descriptions that con-
tain varying configurations of the explanatory dimensions of interest – are one core element 
of this approach (for an example of one vignette, see Figure 4). Factorial surveys follow an 
experimental logic as the levels of theoretically important dimensions are varied randomly 
over the vignettes and are randomly assigned to respondents (for a comprehensive overview 
of the method, its advantages, and shortcomings, see Auspurg & Hinz 2015). 
The Best Up vignettes consist of short text boxes that describe different college application 
scenarios including seven dimensions with two to four levels (Table 1 and Figure 4).  
The vignette universe contains 384 vignettes. A subsample of 298 vignettes was drawn from 
this universe and allocated to 76 decks à five vignettes.31 Each respondent was randomly 
30 For further information on the Deutschlandstipendium see: http://www.deutschlandstipendium.de. For further infor-
mation on the financial treatment see Peter et al. (2016b). 
31 A D-efficient design (especially regarding the allocation of vignettes to decks) was preferred to minimize high correla-
tions or complete confounding of dimensions within decks. The most efficient solution found with the software SAS was 
sampling 298 vignettes, duplicate some and allocate them to 380/5 = 76 decks (D-efficiency: 99.9278). All main effects and 
two-way interactions have been orthogonalized so that these parameters can be estimated independently of each other 
(for further information on experimental designs see Auspurg & Hinz, 2015; Dülmer, 2007). 
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assigned to one deck, that is, 5 vignettes. To reduce the likelihood of sequence effects, the 
vignette order within each deck was also randomized for each respondent. Furthermore, the 
number of dimensions (7) and of vignettes per respondent (5) were kept low to reduce fa-
tigue and learning effects. For each vignette, respondents were asked to assess on an elev-
en-point Likert-type scale whether they would apply under the described circumstances. 32  
 
Figure 4: Sample vignette  
Application Scenario (1 out of 5 for each respondent) 
 
The general admission requirements for a place in your favorite subject are your GPA and a letter of 
motivation. On the web page of the university you find comprehensive information on the application 
process. You also know somebody who is well informed about university applications and can give 
you helpful advice. The chosen university has a very good reputation. It is located in a very close, 
medium-sized city such as Potsdam so that it is possible to commute between your hometown and 
the university on a daily basis. 
 
Would you apply to this study program? 
Please choose one square on the scale. 0 means “no, never”, 10 means “yes, definitely”. 
 
No / never                                                                                                       yes / definitely 




32 For more information about the Best Up factorial survey see Finger (2016). 
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Table 1: Vignette dimensions and levels 
Dimension Levels 
1) Distance between student’s place of 
residence and college town 
a) very close / place of residence (commuting on a daily 
basis possible) 
b) medium distance (commuting on weekends possible) 
c) long distance (sporadic visits possible) 
(To support respondents’ geographical imagination, ex-
amples of German cities were added for each distance.) 
2) Reputation of college a) medium 
b) very good 
3) Selection procedures a) only GPA 
b) GPA + letter of motivation 
c) GPA + interview 
d) GPA + aptitude test 
4) Information about application and 
admission procedure 
a) sparse information on college website 
b) comprehensive information on college website 
5) Personal interest in subject a) medium  
b) high (favorite subject) 
6) Social networks (support with appli-
cation) 
a) no acquaintances available for support  
b) acquaintances available for support  
7) Size of college town a) medium 
b) large 
 
5.2 Admission process of colleges (Rekrutierungsrecherche) 
As part of the Best Up project, we collected comprehensive information about the methods 
applied by German higher education institutions when recruiting prospective students. The 
search was done to achieve two main goals: First, we want to show how colleges make use 
of their gatekeeping function. Second, the data will allow researchers—for the first time in 
the German context—to study the extent to which application decisions and admission 
chances are connected to colleges’ selection criteria and methods. 
In early 2014, we started by gathering information on the general legal framework and re-
quirements as well as on the specific recruitment strategies pursued by German higher edu-
cation institutions (Higher Education Framework Act, state treaties, state university admis-
sion laws and regulations, admission statutes of various higher education institutions, infor-
22 
 
Data Documentation   90 
5 Additional data 
mation provided by the central clearinghouse for university admission (Stiftung für 
Hochschulzulassung)). Based on this information, we developed categories for systematizing 
recruitment methods and competitiveness in admissions; these categories were then used 
as the basis for our search. After the data of the third wave (second online survey) arrived in 
December 2014, we started allocating exactly that kind of information about the study pro-
grams students mentioned in the survey and entering that information into a specifically 
created Access database. The search was mostly internet-based and based on the infor-
mation provided by the colleges and the central clearinghouse. Information about admission 
modes, procedures, and selection criteria can usually be gathered from an institution’s web-
site. If essential information was not available online, we contacted the institution by phone 
or e-mail and added this information to the data set (see Table 2). 
We collected information about the previous year (anticipated situation) and on the current 
semester (actual situation) regarding the following study programs: 
• Second online survey: For each respondent, the first and second ranked programs 
from the retrospective and prospective application module, as well as study pro-
grams for which respondents would have liked to apply (winter semesters 2013/14 
and 2014/15). 
• Third online survey: Study programs in which respondents were enrolled (winter 
semesters 2013/14 and 2014/15). 
• Fourth online survey: Study programs in which respondents enrolled + the two appli-
cations ranked first and second (winter semesters 2014/15 and 2015/16). 
In this way, we collected information on 582 study programs. However, valid information is 
only available for 446 different programs (77%): 391 for the 2013/14 winter semester, 444 
for the 2014/15 winter semester, and 171 for the 2015/16 winter semester. The results of 
this search are available as an Access database and as a Stata dataset. Each study program 
received a “recruitment ID,” which can be used to merge the recruitment data with the indi-
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Table 2: Key contents of the recruitment research 
Basic information Name of study program  
Higher education institution, location 
Fields of study (1 – 3) 
Teacher training programs 
“Monobachelor”/”Kombibachelor” (one subject or multiple sub-
jects) 
Quotas Quotas applied (quotas for best Abitur graduates, waiting periods 
or university-specific selection) 
Quota size (%) 
Level of competitiveness Number of study places 
Number of applicants 
Admission restrictions Admission restrictions: no restrictions, nationally restricted, or 
locally restricted  
Were all applicants admitted 
Selection limits Quota for best Abitur graduates: average grade (quota for best 
Abitur graduates) 
 
Number of terms until school graduation (quota for waiting peri-
od) 
University-based admis-
sion procedures (AdH) 
Average grade (ranking in the process) 
Subjects (ranking, information on subject, kind of evidence) 
Work experience (ranking, type, duration) 
Foreign languages (ranking, type, kind of evidence) 
University-preparatory course (ranking) 
Other (e.g., tests, interviews) 
Aptitude assessments Tests 
Foreign language proficiency (type, kind of evidence) 
Work experience 
Materials to be submitted (e.g., portfolio, letter of motivation) 
Other (e.g., interviews, medical certificates, fees) 
 
As described above, the choice of study programs was based on the information provided by 
Best Up respondents. Therefore, the investigated programs are not representative of Ger-
many or Berlin. For example, a comparison between the type of study programs of the Best 
Up recruitment data and of the Hochschulkompass database of the German Rectors Confer-
ence33 for the winter term 2014/15,shows that programs at research universities (compared 
33 https://www.hochschulkompass.de/.  
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to universities of applied science) are overrepresented in the recruitment data (70% as com-
pared to 60%). 
6 Comparison with data from the National Education Panel Study 
(NEPS) 
In this section, we compare the Best Up data to the data from the National Educational Pan-
el Study (NEPS) to infer differences between the Best Up sample and a nationwide repre-
sentative sample of schools in Germany. This allows us to determine the specificity of our 
sample in relation to a nationwide representative sample. We use the NEPS starting cohort 4 
(SC4), which started in 2010 (Blossfeld et al. 2011) and follows students at German schools 
from grade nine until graduation. The students were interviewed several times to obtain 
information about each subsequent school grade. We generate a subsample of the NEPS SC4 
that is comparable to the Best Up sample. The subsample consists of all students who 
reached grade 11 at a general high school, a comprehensive high school, or a vocationally 
oriented high school in the school year 2012/13 (wave 5).  
Restricting the sample to 11th graders imposes two discrepancies when comparing it with 
the Best Up data: First, most comprehensive high schools and vocationally oriented high 
schools last until grade 13, as mentioned above. Therefore, in the Best Up project, students 
attending those school types were sampled in grade 12. Compared to Best Up students, 
therefore, students in the NEPS SC4 attending comprehensive or vocationally oriented high 
schools are surveyed two years prior to Abitur. Second, a considerable number of general 
high schools outside Berlin award the Abitur after 13 years.34 Thus, the NEPS sample con-
tains a number of students who will graduate one year later than the Best Up students at-
tending general high schools. Unfortunately, NEPS data protection regulations do not allow 
presenting data separately by German states; hence we cannot provide any descriptive evi-
dence for Berlin schools in the NEPS. To identify schools that are most comparable to the 
Best Up sample, we therefore use information about the neighborhood of the school pro-
34 Whether schools award the Abitur after grade 12 or 13 varies between as well as within states because of state-level 
legislation and pilot projects. 
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vided by the headmaster in the NEPS data. This reduces the sample size, because this infor-
mation is only available for students who remained in the same schools since grade 9. In 
addition, this restriction completely excludes vocationally oriented high schools from the 
sample, as students transfer to these schools only after grade 10. In addition, non-response 
of headmasters is relatively high (25%) in the NEPS data. 
 
Table 3: Comparison between 11th graders in the NEPS and the Best Up sample 
 Best Up  NEPS SC 4 
 
All  City > 500k 
Major 






Intended college enrollment 0.77  0.84 0.81 0.77 0.82 0.63 0.70 
Age 18.54  16.97 16.98 17.08 17.06 17.17 17.08 
Female 0.57  0.54 0.58 0.57 0.59 0.58 0.50 
Migration background 0.53  0.37 0.33 0.19 0.19 0.21 0.19 
Non-academic family  
background 0.62  0.44 0.45 0.57 0.54 0.67 0.62 
German grade 8.54  9.19 9.28 9.48 9.47 9.83 9.16 
Math grade 7.76  9.04 8.90 8.96 8.94 9.54 8.45 
General high school 
(Gymnasium) 0.28  0.94 0.82 0.72 1 0 0 
Comprehensive high school 
(Integrierte Sekundarschule) 0.38  0.063 0.19 0.14 0 1 0 
Vocationally oriented high 
school  
(berufliches Gymnasium) 
0.33  0 0 0.14 0 0 1 
Parents' aspiration: College 0.76  0.80 0.78 0.72 0.74 0.62 0.76 
Friends' aspiration: College 
(majority) 0.51  0.75 0.69 0.59 0.66 0.46 0.39 
N 1578  318 705 5378 4299 582 497 
Note: The number of observations differs depending on variables used. Source of Best Up data; wave 1 (paper 
pencil survey in school). NEPS: Weighted using wave 5 cross-sectional weights. Source of the NEPS data: Data 
Version SC4:6.0.0 remote access 
 
Table 3 shows intended college enrollment, socio-demographics, performance and educa-
tional aspirations of parents and peers for both samples. Given the abovementioned differ-
ences between the data sets, the fraction of those who want to go to college is remarkably 
similar when comparing Best Up participants to all students in Germany. This occurs despite 
a much larger share of students with migration background in the Best Up data. At the same 
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time, the share of students from non-academic family backgrounds is higher in the Best Up 
data than it is in all of Germany. This indicates that we achieved our goal of oversampling 
students whose parents did not attend college. Average age is higher in the Best Up data, 
reflecting the presence of 12th graders. Overall, the average grades of students in the Best 
Up data are slightly inferior to those of students in Germany. 
Comparing the Best Up data set to schools in large cities (Table 3, column 2) provides further 
evidence that the oversampling of schools with a high share of students from non-academic 
family backgrounds worked well. The share in the Best Up sample is almost twenty percent-
age points higher than the corresponding share of students living in cities with more than 
500,000 inhabitants (62% vs. 44%). This also holds if we only consider the general schools 
(Gymnasium) in the Best Up sample (figures/numbers not shown). Thus, the difference is not 
biased by the large number of general high schools (Gymnasium) in the NEPS SC4 sub-
sample, as indicated in Table 3. The high share of students from non-academic backgrounds 
matches students’ lower average performance and a higher share of students with a migra-
tion background.  
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In  dem  Fragebogen  sind  wir  häufig  an  Ihrer  Meinung  und  Einschätzung  interessiert.  Ein 
Beispiel hierfür ist die folgende Frage. Bitte sehen Sie davon ab Ihre Antwort lediglich durch 




















































nein           
ja, und zwar: 
         
  eine Hauptschule           
  eine Realschule           
  ein Gymnasium           
  eine Gesamtschule           
  eine Berufsschule           
  ein berufliches Gymnasium           





















































Kurs / Fach        Punkte  Nicht belegt 
Deutsch       
      
 
Mathematik       
 
 















































sehr gering  eher gering eher hoch sehr hoch 

























… haben vor zu studieren?               
… haben vor, eine berufliche 














































  als Klassensprecher/in       
  als Schulsprecher/in       
  beim Erstellen einer Schülerzeitung       
  in Theatergruppe / Tanzgruppe       
  im Chor / Orchester / Musikgruppe / Band       
  in freiwilliger Sport‐AG       
  in sonstiger AG oder Neigungsgruppe       















       
 
freiwillige Hilfsorganisationen (wie Feuerwehr, 
Technisches Hilfswerk (THW), DRK, DLRG etc.)         
 
Sportverein         
 
kirchliche, konfessionelle oder religiöse 
Jugendgruppen (auch CVJM, BDKJ, DITIB, AAGB)         
 
Fanclub         
 
Kulturverein (wie Theaterring, Jugendorchester, 





       
  Sonstiges     













13.  Wie viele Ihrer Freundinnen und Freunde…     












… haben vor zu studieren?               
… studieren gerade / haben 
studiert?               
… haben vor, eine berufliche 

































sind in der Schule sehr ehrgeizig.           
Die meisten meiner Freundinnen und Freunde 
erwarten von mir, dass ich mich in der Schule 
sehr anstrenge.           
Den meisten meiner Freundinnen und 
Freunde ist es egal, wie gut sie in der Schule 
sind.           
Den meisten meiner Freundinnen und 
Freunde ist es sehr wichtig, später einmal 






















































































































… eine berufliche Ausbildung informiert?           












































           
Informations‐ und Beratungsangebote 
als Gesprächsthema im Unterricht             
Besuch von Hochschulen 
(Universitäten oder Fachhochschulen)             




           
Besuch von Messen, Fachtagungen, 
Workshops             
persönliches Gespräch mit dem 
Lehrer oder der Lehrerin             
Projekt‐ /Berufsorientierungswoche             




























A) Medien             
Internet             
Zeitungen, Zeitschriften, Magazine             
Info‐Materialien, Flyer, Broschüren             
spezielle Bücher und Zeitschriften 
zur Studien‐/Ausbildungswahl             
B) Institutionen/Personen             
Eltern, Verwandte             
Freunde             
Zentrale Studienberatung             
Studierendensekretariat an 
Hochschulen             





































die nur schwer überschaubare Zahl der Möglichkeiten         
die nur schwer absehbare Entwicklung auf dem Arbeitsmarkt         
die Schwierigkeit, für mich hilfreiche Informationen einzuholen         
die Schwierigkeit abzuschätzen, welche Qualifikationen und 
Kompetenzen wichtig sein werden         
die unbefriedigende Vorbereitung auf die 
Ausbildungswahlentscheidung in der Schule         
die Unklarheit über meine Interessen         
die Unklarheit über meine Eignung / meine Fähigkeiten         
die Finanzierung eines Studiums / einer Ausbildung         
Zugangsbeschränkungen (z. B. NC, Aufnahmeprüfungen) in dem 
von mir angestrebten Studienfach         
Die Vorstellungen meiner Eltern stimmen nicht mit meinen 






























schaffen könnten?           
… ein Studium schaffen 





















































































Zeitverschwendung.           
Ohne Abitur muss man sich schon ein wenig 
schämen.           
Es gibt im Leben wichtigere Dinge als einen 
Studienabschluss.           
Wenn Menschen zu lange zur Schule gehen, 
werden sie nur hochnäsig.           
Eine hohe Bildung erweitert den geistigen 
Horizont der Menschen.           




         
Ohne Studium kann man heute kaum noch 
einen guten Job bekommen.           
Schülerinnen und Schüler sollten um jeden 









    ganz unwichtig  weniger wichtig  wichtig  sehr wichtig  
…eine sichere Berufsstellung?         
…ein hohes Einkommen?         
…gute Aufstiegsmöglichkeiten?         
…ein Beruf, der anerkannt und 
geachtet wird?         
…ein Beruf, der einem viel Freizeit 
lässt?         
…eine interessante Tätigkeit?         
…eine Tätigkeit, bei der man 
selbstständig arbeiten kann?         
…viel Kontakt zu anderen Menschen?         
…ein Beruf, der für die Gesellschaft 
wichtig ist?         
…sichere und gesunde 
Arbeitsbedingungen?         
…ein Beruf, der einem genügend Zeit 
für familiäre Verpflichtungen lässt?         
…ein Beruf, bei dem man anderen 













































          sehr viel mehr 
1  2  3  4  5  6  7 



























ein Studium, und zwar an folgendem Hochschultyp:         
  Universität        
  Kunst‐ oder Musikhochschule        
  Technische Hochschule        






  Theologische Hochschule    
  Fachhochschule    
  Duale Hochschule    


























Betriebswirtschaftslehre         
Rechtswissenschaften         
Germanistik / Deutsch         
Medizin (Allgemeinmedizin)         
Maschinenbau/‐wesen         
Wirtschaftswissenschaften         
Biologie         
Wirtschaftsingenieurwesen         
Mathematik         
Erziehungswissenschaften         
Chemie         
Sozialwesen         
Informatik         
Psychologie         










sehr gering  eher gering  eher hoch  sehr hoch 










Industriekaufmann/ ‐kauffrau      
Mechatroniker/in      
Mediengestalter/in      
Steuerfachangestellte(r)      
Bankkaufmann/‐kauffrau      
Medizinische/r Fachangestellte/r      
Fachinformatiker/in      
Kaufmann/ Kauffrau im Groß‐ und Einzelhandel      
Kaufmann/ Kauffrau für Versicherung und Finanzen      
Hotelfachmann/‐ fachfrau      
Verwaltungsfachangestellte/r      
Immobilienkaufmann/ ‐ kauffrau      
Kaufmann/ Kauffrau für Spedition und Logistikdienstleistung      
Krankenpfleger/in      











sehr gering  eher gering  eher hoch  sehr hoch 














würden?           
… wenn Sie einen Studienabschluss 























         
… wenn Sie einen Studienabschluss 
machen würden?           
 
46.  Wie hoch wäre das Risiko, arbeitslos zu werden, …  
  ☞ Bitte in jeder Zeile ein Kästchen ankreuzen.   




         
… wenn Sie einen Studienabschluss 















    sehr schwer  eher schwer  weder noch  eher leicht  sehr leicht 
… eine berufliche Ausbildung machen 
würden?           
































ein Studium, und zwar an folgendem Hochschultyp:         
  Universität        
  Kunst‐ oder Musikhochschule        
  Technische Hochschule        






  Theologische Hochschule    
  Fachhochschule    
  Duale Hochschule    






























Betriebswirtschaftslehre        
Rechtswissenschaften        
Germanistik / Deutsch        
Medizin (Allgemeinmedizin)        
Maschinenbau/‐wesen        
Wirtschaftswissenschaften        
Biologie        
Wirtschaftsingenieurwesen        
Mathematik        
Erziehungswissenschaften        
Chemie        
Sozialwesen        
Informatik        
Psychologie        











gar nicht  kaum  mittelmäßig  intensiv  sehr intensiv 





ja, das haben wir geklärt         
ja, aber noch nicht abschließend           
nein, noch nicht         





gar nicht  kaum  teils / teils  stark  sehr stark 
Ich brauche keine 
Unterstützung. 








nein         
Ja, ich habe mich informiert, und zwar …         
 
…über die staatliche Förderung nach 
dem BAföG.         
 
... über Möglichkeiten der Förderung 































ja          
nein         





Wahrscheinlich werde ich ein Stipendium beantragen.         
Es ist unwahrscheinlich, dass ich ein Stipendium 
beantragen werde.         



















Familie / Partner / Verwandte         
Jobben / Arbeiten         
finanzielle Rücklagen         
BAföG         
Stipendium         











gar nicht  kaum  teils / teils  stark  sehr stark 
Ich brauche keine Unter‐
stützung. 










Industriekaufmann/ ‐kauffrau        
Mechatroniker/in        
Mediengestalter/in        
Steuerfachangestellte/r        
Bankkaufmann/‐kauffrau        
Medizinische/r Fachangestellte/r        
Fachinformatiker/in        
Kaufmann/ Kauffrau im Groß‐ und Einzelhandel        
Kaufmann/ Kauffrau für Versicherung und Finanzen        
Hotelfachmann/‐ fachfrau        
Verwaltungsfachangestellte/r        
Immobilienkaufmann/ ‐ kauffrau        
Kaufmann/ Kauffrau für Spedition und Logistikdienstleistung        
Krankenpfleger/in        










ja         





gar nicht  kaum  teils / teils  stark  sehr stark 
Ich brauche keine 
Unterstützung. 



















um Praxiserfahrungen zu gewinnen         
um meine späteren Berufschancen zu 
verbessern         
um ein sicheres Standbein zu haben         
um Geld für mein Studium zu verdienen         




























































gar nicht  kaum  mittelmäßig  intensiv  sehr intensiv 





ja         
ja, aber noch nicht abschließend          
nein, noch nicht        





gar nicht  kaum  teils / teils  stark  sehr stark 
Ich brauche keine 
Unterstützung. 




nein         




















ja          
nein         





































  Universität     
  Fachhochschule     
  Berufsakademie, Duale Hochschule     



























haben?             
… dass Sie später einmal beruflich 





























       
… unterstützen Ihre Eltern Sie bei Vorträgen und 
Referaten für den Unterricht?         
... unterhalten sich Ihre Eltern mit Ihnen über 
Themen, die im Unterricht behandelt werden?         
… unterhalten sich Ihre Eltern mit Ihnen über 
















  ☞ Bitte alles Zutreffende für Mutter und Vater ankreuzen.   









meine leibliche Mutter         
meine Stiefmutter           
meine Adoptivmutter         
meine Pflegemutter         
die Freundin meines Vaters         
eine andere Frau         














































































Ja, ich habe einen Computer für mich alleine.       
 Ja, ich teile mir den Computer mit anderen Familienangehörigen.       




ja         











         
sehr 
risikobereit 
0  1  2  3  4  5  6  7  8  9  10 














      stimme voll zu 
 




selbst ab.               
Im Vergleich mit anderen habe ich nicht 




             
«ID»  55 
 




andere über mein Leben bestimmen.               








             
Wichtiger als alle Anstrengungen sind 
die Fähigkeiten, die man mitbringt.                
Ich habe wenig Kontrolle über die Dinge, 




             
Ich verzichte heute auf etwas, damit ich 
mir morgen mehr leisten kann.                
Im Allgemeinen kann man den 
Menschen vertrauen.                
Heutzutage kann man sich auf 




             
Ich will lieber heute meinen Spaß haben 

















87.   Wenn Sie an Ihr zu Hause denken;  sprechen Sie dort:
  ☞ Bitte nur eine Antwort ankreuzen. 
nur Deutsch      Bitte fahren Sie mit Frage 89 fort! 


















Italienisch       
Kasachisch       
Kroatisch       
Polnisch       
Russisch       
Serbisch       
Türkisch       































































  ja        



































































Our survey draws on questionnaires of different existing surveys. An overview of the sources relevant 
for the above questionnaire is provided below. 
 
National Educational Panel Study (NEPS, Nationales Bildungspanel) 
Starting cohort 4: Educational Pathways of Students in Grade 9 and higher 
NEPS K9: Main questioning 2010/11 (A46), PAPI-questionnaire 
Served as a source for the following Best Up questions: 81, 94 
NEPS K11: Q_A49_T_First_0-2-0_120601©NEPS 
Served as a source for the following Best Up questions: 8, 9, 11, 13, 14, 15, 26, 48, 72, 73, 85, 86  
NEPS K12: Q_A40_T_First_2012©NEPS 
Served as a source for the following Best Up questions: 3, 5, 6, 16, 18, 19, 21, 22, 28-32, 41, 43-47, 
49-54, 56-58, 60, 61, 65-68, 70, 74, 76, 77, 89, 90, 93 
 
Socio-Economic Panel Study (SOEP, Sozio-oekonomisches Panel): Living in Germany. 2011 survey on 
the social condition of households. 
SOEP Jugendbefragung 2011/ SOEP youth questionnaire 2011: 
Served as a source for following Best Up questions: 2, 4, 10, 33, 75, 78, 83, 90, 95, 96 
SOEP Personenbefragung 2011/ SOEP personal questionnaire 2011: 
Served as a source for the following Best Up questions: 12, 15 
 
High-school graduate survey in Saxony conducted by the TU Dresden 
Karl Lenz, K.; Wolter, A.; Pelz, R. (2012): Trendwende setzt sich fort – Studierneigung steigt weiter. 
Die Studien- und Berufswahl von Studienberechtigten des Abschlussjahrgangs 2012 in Sachsen. Eine 
empirische Untersuchung des Sächsischen Staatsministeriums für Kultus in Zusammenarbeit mit der 
TU Dresden. (Questionnaires attached in the appendix of the respective study.) 
Served as a source for the following Best Up questions: 42, 59, 63, 64 
 
Hochschul-Informations-System (DZHW, former HIS) 
Heine, C.; Scheller, P.; Willich, J. (2005): Studienberechtigte 2005. Studierbereitschaft Berufsausbil-
dung und Bedeutung der Hochschulreife. Ergebnisse der ersten Befragung der Studienberechtigten 
2005 ein halbes Jahr vor Schulabgang. Pilotstudie.  
(Questionnaires attached in the appendix of the respective study.) 
Served as a source for the following Best Up questions: 20, 23, 26, 40, 62 
 
Canadian study  
Oreopoulos, P. & Dunn, R. (2012): Information and College Access: Evidence from a Randomized Field 
Experiment, National Bureau of Economic Research, NBER No. 18551, Cambridge MA.  
(Survey 2, questionnaires attached in the appendix of the respective working paper.) 
Served as a source for the following Best Up questions: 34-38 
